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Abstract: English for Specific Purposes (ESP) has become as a corner stone of Teaching English as a Foreign
Language at the post-secondary school level in the modern world's academic and professional contexts. ESP courses
have been developed traditionally relating to well-known frameworks—like Hutchinson and Waters' learner-centred
approach, Dudley-Evans and St John's principles, and ' focus on discipline-specific language. Although these models
have been highly influential in classroom practice, they sometimes fall short in preparing students for the 21st-
century world by not fully addressing digital capability, critical thinking, and working across disciplines.

This study proposes a new framework for ESP in post-secondary school education. The new model goes beyond
language instruction alone—it includes a more thorough needs analysis that covers linguistic competences and also
essential soft skills, such as intercultural communication and digital literacy. The system is based on pillars of
genuine, continuously evolving content and a framework that adapts to emerging professional trends. By doing so,
it aims to reform curriculum design, teacher development, and institutional policy to better prepare students for the
networked, dynamic workplaces of the modern days.

Keywords: ESP Frameworks, Teaching English, post-secondary school.

I. INTRODUCTION
Context and Importance

While English language has become a common method of instruction in many disciplines in a globalized academic and
professional landscape, it also requires focused language teaching to meet learner-specific needs. General English teaching
addresses wide-ranging language skills, while learners who want to stand out in specialized domains like business, science,
and technology benefit from English for Specific Purposes (ESP). ESP is defined as ‘designed to meet specified needs of
the learner’ and is ‘related to content...in individual disciplines’ (Strevens, 1988). For students moving from secondary to
post-secondary level and beyond, whose academic and/or career plans require specialized language and technical skills,
ESP fills the gap between language learning and domain-specific skill acquisition.

Post-secondary education is a joining of formal and professional education and the perfect opportunity to translate
knowledge into experience. This is where students graduate from gaining broad knowledge to gaining skills and expertise
that are specifically relevant to their future fields. Different from previous levels of education, which emphasize skill-sets
in broader areas of knowledge, post-secondary education emphasizes and seeks to provide students with industry-specific
skills, closely aligned to the needs of the labour market. As Hutchinson and Waters (1987) point out, “ESP is an approach
to language teaching which is directed by the needs of the learner” It helps students bridge the gap between academic
knowledge and practical skills, enabling them to not only meet but exceed the evolving expectations of their industries.

In our world’s globalized economy, it is integral step due to function of English, which is global language, particularly in
touch with science, technology and trade. Almost all significant developments and publications in these areas are in
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English, so it is an essential tool for students who want to access state-of-the-art information, engage in international
innovation, and stay competitive in global job markets. ESP is described as “meant to meet specific needs of the learner”
(Strevens, 1988), reinforcing the notion that we should help students develop ability in using a specific type of English so
they can function in specialized academic and professional contexts. The importance of English proficiency as a global
lingua franca extends beyond academia to more professional activities that engage students in international conferences,
collaborative projects, and provides access to technical documentation and industry-specific resources.

Furthermore, the more connected businesses are to one another, the more imperative English is to communicate. Graduates
entering the post-secondary workforce are often working with individuals from diverse cultural and linguistic backgrounds.
Beyond technical skills, these interactions require an understanding of intercultural dynamics and a shared language.
According to Belcher (2006), ESP should be concerned with preparing the learner for “perceived needs and imagined futures
in worlds of work, study, and everyday life,” and thus, with intercultural competence in a globalized workforce. English
for Specific Purposes (ESP) and Teaching English as a Foreign Language (TEFL) are critical components in this process,
adapting higher education programs to a globalized industry setting. ESP emphasizes the specific linguistic, cultural and
professional skills required for specific vocations and is designed to ensure that post-secondary students are not just trained
but actually ready to engage in the diverse multilingual profession in their specialties.

Research Problem

Although ESP plays an undeniable role in higher education, the current theoretical frameworks are not without their
drawbacks. Specific focus tends to be on linguistic needs, while the inclusion of soft skills and interdisciplinary
competencies which are increasingly being seen as vital in the workplace are only tangentially accounted for in many
models. Moreover, it is still an under-investigated subject how these frameworks adapt to the breadth of specialized fields,
particularly in fast-paced technological environments.

Research Objectives

This study aims to:

1. Consider prominent theoretical models for ESP

2. Criticise their relevancy and flexibility to post-secondary TEFL (e.g. business, science and technology).
3. Develop an updated conceptual framework for ESP including interdisciplinary and 21st-century skills.
Significance of the Study

The research aims to provide insight into the theoretical framework for ESP contributing to the field of TEFL by addressing
weaknesses in existing ESP frameworks. The study's results will contribute to the design of curricula, teacher training, and
policy development with the goal of improving specialized English instruction for post-secondary learners.

1. THEORETICAL BACKGROUND
Key ESP Frameworks

Over the decades ESP became a vast resource of key frameworks and guidelines like those mentioned above, which provide
linguistic and pedagogical foundations. This chapter therefore discusses three important models that have been widely used
in ESP, across a range of learning contexts. Such frameworks underline the significance of customizing language
instruction to fulfil the unique requirements of learners, rendering ESP a fluid and adjustable domain.

1- Learning-centred Approach (Hutchinson and Waters 1987)

According to Hutchinson and Waters, ESP should be seen as an approach to course design that is learner-centred, i.e. that
is based on the identified needs of students. “ESP is an approach to language teaching which is based on the learners’ need”
(Hutchinson & Waters, 1987, p. 19). At the heart of this framework is the notion that language instruction should target the
“why” in terms of learners’ investment in English. For example, an English language learner in a technology program may
need English skills to write technical reports or to present research findings. This method emphasizes establishing relevant
and practical learning tasks that directly apply and relate to the learners' objectives, making sure that the education is
significant and intentional.
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ESP can involve teaching modules for vocational students — those who are training for specific careers in certain industries
(hospitality, for example), like communication for customer service, how to respond to guest inquiries, that kind of thing.
For example, nursing students may concentrate on studying medical terminology, reading patient charts, and
communicating with healthcare professionals in English.

Strengths:

e Focus on needs analysis: This means that the curriculum builds closely to ensure it has good commonality with the
learners’ academic or professional goals, enabling highly-targeted instruction within the course.

e Learner-centred methodology: Addressing individual goals increases engagement and motivation because the learning
addresses individual needs.

o Practical application: This method connects classroom learning and generates real-life implications to the education
world for students in their chosen career path

Critiques:

o Limited focus on broader skills: While the model excels in addressing immediate linguistic needs, it does not adequately
integrate the development of soft skills, such as teamwork, problem-solving, and intercultural communication.

o Underrepresentation of digital competencies: In an age where technology plays a central role in almost every profession,
this framework may not fully encapsulate the digital literacy requirements of the contemporary workplace.

o Narrow scope for interdisciplinary collaboration: George et al.'s paper lays out the most solid framework for addressing
this issue, but their model leaves little room for interdisciplinary collaborations which mark the most effective and
innovative course content.

2- Strevens’ Characteristics of ESP (1988)

A well-known definition provided by Strevens described ESP via four features that seperate it from General English
instruction. Strevens (1988) described ESP as being “designed to meet specified needs of the learner” and emphasized its
focus on “content related to particular disciplines, occupations, or activities”. His model emphasizes on ESP being goal-
oriented, meaning, it is designed to fit the specific linguistic and functional requirements learners need when they move
into specialized domains. ESP is characterized by creating specific language teaching to accomplish these goals, ensuring
that the instruction is relevant to the students and practical for their needs which is why it is mostly beneficial in professional
and academic settings. Nevertheless, such a narrowed in approach can constrain flexibility to respond to interdisciplinary
needs or changing workforce competencies.

Strengths:

o Designed for specific disciplines: This ensures that learners develop job related skills, such as using precise vocabulary
and terminology or mastering specific context communication (e.g., legal English for law students or scientific English
for researchers). By narrowing the scope, the learning experience becomes more focused and efficient.

e Focuses on linguistic features related to the field: SP classes serve to teach the vocabulary, syntax, and discourse types
that students may need to accomplish certain tasks in their field, such as writing business emails or giving precision
presentations and confidence when doing so.

o Adapts to learners’ specific goals: By this same flexibility, this approach allows educators to tailor-make content
according to learners’ immediate needs — success in a discovery project, or performance in the workplace.

Critiques:

e Narrow focus : This model strictly separates ESP form General English, which is in real life situation, these two are
overlap. To be competent, students need both general and specialized English skill.

e Qver-simplicity: Strevens’ definition of ESP does not fully capture the way ESP is taught and learned. critics claim
that ESP teaching and learning is much more than focusing on specific vocabulary and skills.
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e Focus on Needs Over Process: This model places heavy focus on finding learners need but it doesn’t pay the required
attention on the learning process- how a language is acquired effectively in different context.

e Changing Nature of Professions: Professions and industries evolve overtime; this should make the definition of ESP
more adaptable. Critics claim that Strevens’ model doesn’t entirely capture the way workplace demands, and language
expectations continuously change.

3- The ESP principles of Dudley-Evans and St John (1998).

The Dudley-Evans and St John (1998) framework builds on previous theories with an important development: flexibility.
Their model emphasizes a functional and multidimensional ESP approach in which courses are designed to address
identifiable needs of learners, foster interdisciplinary collaboration, and take advantage of authentic resources. Guided by
these principles, a pathway has been opened that connects theoretical constructs with the realities of ESP instruction.
Dudley-Evans and St John stated that “needs analysis is the cornerstone of ESP and the first step in designing courses
which meet specific learner objectives” (1998, p. 121).

Strengths
1. Needs Analysis the First Step of ESP Course Design.

Needs analysis is the focus here which guarantees that each course is created to some precise specifications. To ensure
that the course is designed according to defined specification the principle of need analysis is essential. It guarantees
that the learning experiences meets the students’ outcome by determining clear objective such as devolving technical
writing skills.

2. Collaboration Between Language Teachers and Subject Specialists

This principle promotes cross-discipline collaboration and makes ESP courses tailor fit to what certain industries would
require. A possible collaboration would be for a language instructor to work with an engineer to develop materials to
help with tasks like writing technical reports or making presentations in a technical environment.

3. Use of Authentic Materials and Tasks

In order for learners to tackle actual difficulties they will encounter in their field the framework incorporates real world
resources, such as industry reports, case studies or workplace situations. Such an approach arms learners with
professional confidence and competence, equipping them for life beyond the classroom.

Critiques
1. Limited Adaptation to Rapid Technological Advancements

While the framework highlights genuineness and collaboration, it does not adequately adopt the integration of digital
tools and skills. As modern workplaces increasingly rely on digital communication and online platforms, failing to
address this change can reduce framework’s usefulness and effectiveness.

2. Resource Intensity

Applying this framework needs a lot of resources, like subject specialists, authentic components, etc., that are
unavailable, many of the educational contexts, which are underfunded. This might hold back its real-world applicability,
especially when resources are limited.

3. Underemphasis on Emerging Skills

At the same time, 21st-century skills such as digital literacy, adaptability, or intercultural competence — all of which
are essential in today’s globalized workforce — are not explicitly captured in the model. This time delay limits its
adaptableness for learners in fast-moving fields.

I11. HISTORICAL DEVELOPMENT OF ESP

The need for English for Special Purposes (ESP) started in the 1960s and was coined based on the needs of globalization
for English as a means of getting academic and professional development. ESP started as a means of devising special
materials for specialists in such fields as science and engineering whose work required them to have some command of
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English to access international research, communicate technical ideas and engage in professional collaboration. A major
step forward in its evolution was the incorporation of needs analysis as something of a backbone of the approach, allowing
educators to design instruction around students’ specific goals, for example writing scientific papers or giving technical
presentations. By focusing on individual needs, this signalled a contrast from the teacher-oriented approaches in
conventional English teaching in a shift to a learner-orientated approach, where all material and practices were
contextualised to the real-world.

ESP has extended in the recent decades world to cover a wide range of fields which also includes the ones in business,
healthcare and vocational training. For instance, vocational learners from sectors with a high degree of English usage such
as construction may require English just for better understanding of safety standards and protocols, while nursing students
with communication in English at their core will require both medical terminology and communicating with patients in
English. You are based on the updates made until October 2023. Such developments imply the dynamic and developing
nature of ESP in many disciplines and professions.

Challenges and Critiques

Although ESP frameworks have played a necessary role in the development of language education, they have their
corresponding obstacles. These challenges need to be addressed for ESP to remain effective and relevant in meeting the
needs of modern learners.

1. Field-Specific Adaptability

Existing ESP frameworks find it difficult to keep up with the unique demands of dynamic fields such as biotechnology,
artificial intelligence, and renewable energy. For example, Al professionals will need English to understand
programming documentation and communicate with global teams, and renewable energy professionals might need it to
comprehend technical reports and explain their results to non-experts. Likewise, people in tourism need training on how
to handle guest-facing situations or case from the construction industry, where students also need to understand safety
terminologies and how to report injuries.

2. Integration of Soft Skills

With the importance of soft skills that are key in the modern workplace such as teamwork, leadership, and intercultural
communication in a globalized world, ESP models often fail to account for the importance of developing these skills. In
a similar way, nursing students also must demonstrate empathy while communicating with patients of different
background, and business professionals often have to deal with the subtleties of cross-cultural negotiation. The absence
of teaching of these necessary, albeit not directly work-related skills, severely restricts the holistic training of learners
for the nuances of real-world professional communication.

3. Digital Competency

As workplaces become ever more dependent on digital tools, the demand for digital literacy in ESP is urgent.
According to Belcher (2006): As disciplines change, so too must ESP; new skills and competencies should be included
to prepare for these changes, such as: digital literacy, and global collaboration (p. 134). As an illustration, those studying
technology-based subjects need to learn to compose emails, join virtual meetings, and use online platforms to manage
collaborative projects. Vocational students may benefit from training on using industry-specific software, like inventory
management systems in retail and patient record systems in healthcare.

This enhanced focus on trial and error can also facilitate ESP learners to be tended to for success in an infinite-changing
academic and professionalism field.

IV. LITERATURE REVIEW

The literature review combines previous research on ESP to reveal both what is already practiced and what is missing in
the current frameworks and approaches. This study demonstrates the evolution of ESP and the ways in which it has been
applied across disciplines, with emphasizes of areas that warrant further investigation.

What ESP is (and What it is Not) in TEFL

Hutchinson & Waters (1987) stated that English for Specific Purposes (ESP) appeared in the 1960s as a solution to the
increasing global demand for English skills suited to specific academic and professional requirements. In contrast to General
English, ESP is focused on meeting the exact specific linguistic and pragmatic needs of the learners in the specialized
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context (Strevens, 1988). ESP is especially relevant in post-secondary Teaching English as a Foreign Language (TEFL) as
it prepares students for "real" tasks: writing technical reports, making presentations or involving in professional
collaboration (Dudley - Evans & St John, 1998).

ESP in Specific Domains

ESP has been successful in a wide range of fields, highlighting its flexibility and relevance in equipping learners with
industry-oriented challenges:

e English for Science and Technology (EST): This ESP domain supports learner performance in understanding scientific
literature, writing research papers or interdisciplinary articles, and participating in conferences to facilitate active
involvement in the global research community (Johns, 2013).

e Technology and Digital Fields: ESP are now applied in areas such as software development and user experience design,
which require technical writing or documentation. However, there is limited research efforts responding to these fast-
evolving needs in these domains.

e Vocational Training: ESP teaches learners in vocational areas (e.g., hospitality, construction, automotive repair, and
health care) in order to help them specialize their language skills for distinct professional situations. For example, in the
hospitality sectors, ESP aims at providing learners with the necessary language skills to deal with customer interactions,
manage guest inquiries, and respond to complaints. In Technology sectors, it allows learners to learn how to follow
safety protocols, interpret technical blueprints, and interact with the onsite supervisor. In automotive repair, ESP focuses
on training students to read and understand repair manuals, talk to clients, and discuss diagnostics with both technicians
and non-technicians. In healthcare, ESP focuses on learning medical terminology, recording patient information, and
engaging with patients and colleagues in clinical environments. ESP not only provides learners with job-specific
language skills but also prepares them to meet and exceed industry expectations by making language instruction to meet
the specific needs of a given vocational field.

Gaps in Current Research
Despite the progress made , several gaps remain in the application and the study of ESP:

1. Adapting to Emerging Fields: Little research addresses ESP in rapidly evolving  industries such as artificial
intelligence, renewable energy, or biotechnology.

2. Integration of Digital Skills: As work environments become more digital, ESP frameworks need to include
competencies in virtual teamwork, digital documentation, and online communication

3. Emphasis on Soft Skills: Most ESP studies fail to stress the development of skills such as intercultural communication,
teamwork, and leadership — all essential in the globalized professional world.

Analysis and Theoretical Contribution

This research reviews existing ESP frameworks, describing their merits and drawbacks and their potential for adapting to
post-secondary TEFL contexts. Such will contribute to the emergence of a better or novel theoretical model for ensuring
ESP is incorporated into TEFL.

Comparative Analysis and Limitations of ESP Frameworks

ESP (English for Specific Purposes) theory has been around for a long time, the research took on a comparative analysis
platform with additional studies and the limitations of ESP theories, methods and approaches.

Three key ESP frameworks will serve a basis for the field: Hutchinson and Waters’ Learning-centred Approach from 1987,
Dudley-Evans and St John’s ESP Principles from 1998, and Strevens’ Characteristics of ESP from 1988, which have
focused on tailoring learning to the needs of the specific learners. Their limitations, however, underscore different degrees
of adaptability to post-secondary TEFL contexts and the needs of contemporary industries.

Learner needs come first with Hutchinson and Waters, and the second key factor is that instruction needs to be closely
aligned with essential academic goals and professional goals, such as technical writing or persuasive writing. But this
approach typically fails to include skills like teamwork and cross-cultural communication — interdisciplinary skills that
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set humans apart from algorithms — and does not accommaodate these fields as they emerge, such as artificial intelligence
or biotechnology, where digital competencies are essential.

Dudley-Evans and St John highlighting the need to work in association with subject specialists and the use of authentic
resources to produce realistic, real-life situations. While this framework works well in the context of business and science
students, it does not account for the modern skills that are expected, like digital literacy and communicating across cultures.
Since it depend on collaboration, , it requires a lot of resources, which makes it difficult to use in places with insufficient
funding.

Instead, Strevens' framework emphasizes teaching a specific discipline while leaving out unnecessary elements, making it
efficient. However, its rigid structure limits its flexibility to broader disciplines and evolving industries. while relying too
much on technical jargon can disregard essential skills like problem-solving and teamwork

This integrated analysis shows the qualities of these frameworks as well as their collective challenges, among them the need
to address rapidly evolving disciplines, the challenge of integrating soft skills, and the need to integrate digital
competencies.

V. PROPOSAL: A REFINED ESP FRAMEWORK FOR POST-SECONDARY TEFL

Given your critique of existing models, you can use this to suggest a theoretical framework to address the limitations found
in existing models. The elements that such a framework could encompass:

1. Needs Analysis

Explore the needs analysis process as a way not only to assess target linguistic skills, but also the non-linguistic
competencies they encompass that respond to real-world needs across fields and industries. In the business world, for
example, learners might need skills on how to negotiate, how to prepare presentations, and how to manage cross-cultural
communication in virtual meetings. For example, in healthcare, a needs analysis should identify requisite skills like medical
terms, interacting with patients in various languages, and effectively documenting patient information. It could be technical
writing including coding documents and working together on software platforms for technology professionals. Language
training for these power plant workers, for example, could involve matters as diverse as safety protocols, interpretations of
engineering manuals, and effective communication in English. This strengthens the ties between the language teaching and
each specific field, such that the instructor recognizes not only the technical path of each discipline, but also the personal
skills required for success in the industry.

2. Integration of 21st-Century Skills

Today’s workplaces require a combination of technical and non-technical skill, which ESP programmes need to address
effectively.

o Digital Literacy: Teaching and Training students how to tools to do things like set up virtual meetings online with
Zoom, Microsoft Teams, and Slack; how to make technical reports and infographics on PowerPoint or Canva; and how
to collaborate on the web via tools like GitHub or Trello.

e Critical Thinking and Problem-Solving: For healthcare students, this might mean discussing a case study or diagnosing
a patient’s condition cooperatively. For business students, it might include studying market trends and making
recommendations; For example, in construction, it might involve overcoming logistical challenges on location through
collaborative problem-solving.

o Intercultural Communication: is highly important, especially in fields such as tourism, because employees often deal
with clients from different cultural backgrounds or engage in international project management, where cross-cultural
understanding is crucial for the cohesion of the team. Such skills allow students to adapt and thrive through challenges
associated with globalized environments, enhancing both cultural and professional adaptability.

3. Dynamic Flexibility

A modular framework helps in administering a lot of ESP courses in some very quickly evolving fields. Industry-specific
modules on a relevant curriculum, updated frequently.
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Things like programming documentation, Agile communication practices, data visualization and artificial intelligence
ethics could all be considered tech modules.

ESP modules for renewable energy professionals might include interpreting environmental reports, writing sustainability
proposals, and liaising with stakeholders on clean energy projects.

For example, dynamic modules in hospitality might cover how to use social media to engage customers, how to respond
to online reviews or how to manage customer relations through an online booking system.

This approach promotes lifelong learning, as ESP Instructors (which often have experience in industry) can tailor content
to match current industry needs and hot topics encountered by subject specialists like English for IT, English for Business,
etc.

4. Crossfield Collaboration

Specific field and context-dependent content needs to be created through the collaboration between ESP educators and
subject matter experts. For instance:

Language instructors can collaborate with medical professionals to develop simulation-based clinical learning, such as for
patient interaction or communicating in response to an emergency situation.

In Technical disciplines, ESP educators can take part in project managers to develop task-based activities , such as writing
a technical report or deliver site briefings in engineering.

In vocational fields, an example for creating realistic role-playing exercises may involve industry trainers, for hospitality
workers using customer service scenarios, or for automotive technicians using troubleshooting activities.

Hands-on practices which mimic actual professional scenarios add to the real nature of ESP and increase learner
involvement with the language

5. Authentic and Evolving Learning Materials

Sustaining authenticity and continuous updates are key principles of ESP, making sure instruction remains relevant and
effective.

o Case Studies: Incorporate real-world examples, such as analyzing business negotiation or reviewing patient care reports
in healthcare.

e Simulations: Develop practical exercises such as a mock customer service experience for retail workers, or an
interactive lab safety training for science lab students.

¢ Industry-Specific Resources: Use real professional environment Materials may consist of industry guidelines , technical
documents, and multimedia content.

To stay updated with industry development, materials should be regularly updated—such as adding new software in
technology sectors, sustainability practices in energy industries, and evolving global health protocols in medicine.

VI. REFINED ESP FRAMEWORK: CONCEPTUAL MODEL

The refined ESP framework for TEFL at the post-secondary level suggests that Needs Analysis 2.0 be at the heart, with
pillars concentrating on 21st-Century Skills Integration, Interdisciplinary Collaboration, and Authentic and Evolving
Learning Materials, and a guiding feature of Dynamic Flexibility. Such a model guarantees a complete approach to
linguistic and professional needs of the learners in the context of specialization.

Core: Needs Analysis (Linguistic + Non-Linguistic Needs)

The central feature of the framework is an extended view of needs analysis, which identifies the linguistic and non-
linguistic competencies that are necessary for effective engagement in various fields. Main curriculum activity focuses on
the industry-specific communication challenges faced by the learners, and the curriculum is interoperable with their
practical needs.
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Healthcare: Analysing needs could be based on understanding the medical jargon, and how to get along with patients
from different cultural backgrounds as well as how to use clinical procedures.

Technology: It makes a demand for proper documentation of coding process, team collaboration for developing
software or providing clear understanding of coding aspects in the form of technical presentations.

Vocational Fields: For instance, construction workers, also need to understand blueprints, interpret safety instructions,
and coordinate with sub-contractors.

This serves to keep the curriculum relevant with the demands of the real world in all fields.

Support Structures: The Layers on the Outside

1.

Integration of 21st-Century Skills
The framework includes the key competencies the modern workplace now requires:

Digital Literacy: Learners get experience working with industry standard tools (Trello for project management, Canva
for visual presentations, GitHub for collaborative coding, etc.).

Critical Thinking and Problem-Solving: In renewable energy, this could be assessing sustainability plans or diagnosing
equipment malfunctions. In a business-related situation, this could involve studying financial data to support strategic
conclusions

Intercultural Communication: Industries such as hospitality and tourism operate on a global level and require workers
to recognize cultural sensibilities and build up relations with international customers.

. Crossfield Teamwork

Through close collaboration with field experts, ESP educators share their teaching expertise to help ensure that the
content is relevant to the workplace.

In Engineering: Working together, they could generate training materials for site briefings, technical proposals, or
safety audits.

In Healthcare: Working with physicians or nursing staff could result in scenario-based training for communication
during an emergency response or during patient consultations.

In Vocational Training: Automotive repair trainers might co-create lessons about how to read a repair manual or
describing diagnostics to non-technical clients.

. Genuine and Evolving Resources

To stay relevant, the framework strongly emphasizes real world content:
Case Studies: e.qg. reviews for hospitality employees or patient data for health care students.

Simulations: These can take the form of simulated board meetings for business students or computer-based lab real-life
simulator in technical studies.

Programmatic Resources: For instance, renewable energy programs could use real-world reports regarding solar panel
efficiency, while IT students could reference software manual documentation.

Flexibility in Modular Design for Multiple Fields

The modular nature of ESP courses enables them to respond rapidly to industry-specific or emergent fields:

Renewable Energy: If you are accustomed to working in that particular field, modules could include grant proposal
writing in the field of green energy initiatives or stakeholder communication.

Al and Data Science: ESP may be interpreting data visualizations, discussing ethics in Al, or creating reports for
practitioners and users who are not technical.
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This flexibility allows the framework to adapt to the evolving needs of contemporary industries.
Adaptable Modular Design for Various Fields
The modular structure of ESP courses allows them to quickly adjust to industry-specific demands and emerging fields:

e Renewable Energy: For professionals in this sector, modules might cover grant proposal writing for green energy
projects or effective communication with stakeholders.

e Al and Data Science: ESP could focus on interpreting data visualizations, discussing ethical considerations in Al, or
preparing reports for non-technical audiences.

This adaptability ensures that the framework evolves alongside the changing needs of modern industries.
The Proposed Framework — Implications

The elevated ESP farmwork significantly contributes to curriculum development, teacher professional development,
institutional policy, and boarder learning outcomes.

1. For Curriculum Design
By instituting a modular approach, curricula remain adaptable and responsive:

e Customizable Modules: Course can be customized specific field, such as technical writing for engineers, customer
service training for hospitality professionals or research communication for scientists.

o Higher Engagement and field Readiness: By adding real-world elements. such as authentic industry reports and projects,
helps learners to gain relevant exposure and prepare them for professional environments.

e Continuous Curriculum Updates: Curricula must be updated regularly to ensure it takes into account technological
developments or changing industry needs, such as trends in Al ethics or renewable energy.

2. For Teacher Training
Educators need specific preparation to deliver this framework effectively:

o Identifying Teachers' Needs: It’s important to focus on both The target language competencies and the field related
skills .

¢ Integrating Technology: Workshops on how to use digital platforms such as google class, Microsoft Teams or Notion
for virtual collaboration must be conducted.

e Collaborating with Industry Experts: Teachers to understand co-creating content with the professionals to ensure
workplace alignment.

3. For Institutional Policy
To support the application of the revised ESP framework, institutions will need to:

e Allocating Resources: A Real Priority Investments must be made in technology and genuine materials in training
programs to provide teachers with skills in the technologies and materials they purchase

e Engaging with Industries: creating student position , mentorship programs, or guest lectures with businesses will provide
the students with practical insights.

e Standardizing Curriculum Guidelines: Institutions can create standards that align ESP courses with global professional
standards, ensuring stability and quality.

4. Broader Educational Impact
This framework extends beyond technical and linguistic training:

o Global Competitiveness: By integrating 21st-century skills, learners are better equipped to enter the international job
markets.
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¢ Interdisciplinary competence: Students trained in this framework can excel in roles that require partnership across
diverse fields, such as project managers or consultants.

o Enriched Employability: By addressing both academic and professional needs, the framework ensures graduates are
workplace-ready, reducing skill gaps.

Implications of the Proposed Framework

The suggested ESP framework for post-secondary TEFL proposes a well-rounded approach to help learners develop the
skills needed for both academic and career success. Its implications extend beyond traditional language teaching,
influencing curriculum design, teacher training, institutional policies, and broader educational outcomes.

1. For Curriculum Design

The modular and flexible structure of the framework enable curriculum designers to develop and create specialised,
industry-related courses tailored to specific professional needs:

o Tailored Learning Paths: Programs can be constructed to include specialized modules such as data visualization for IT
professionals, ethical discussions for Al students, and customer service language for tourism workers.

o Real-World Scenarios: Implanting real-world challenges into the curriculum, such as drafting sustainability reports for
renewable energy projects or conducting mock negotiations for international trade, fosters practical skills.

o Field-Specific Terminology: Including glossaries, role-playing exercises, and case studies related to the students’
industries helps them master both language and context-specific communication.

o Integration of Soft Skills: Courses can include teamwork simulations, leadership role-plays, and intercultural problem-
solving activities to align with global workplace expectations.

Regular evaluation and updates to curricula ensure they remain aligned with industry advancements and learner needs.
2. For Teacher Training

To employ the refined ESP framework effectively, educators must be equipped with the knowledge, tools, and confidence
to deliver specialized instruction:

¢ Professional Development Programs: Workshops and certifications should focus on running needs analyses, integrating
authentic materials, and using advanced digital tools like project management software and virtual reality simulations.

e Collaborative Skills: Teachers should be trained to collaborate with subject matter experts to co-create content that meets
real-world requirements. For example, healthcare educators can design patient-care simulations in partnership with
doctors or nurses.

e Continuous Learning: Institutions should encourage teachers to attend industry events, webinars, and conferences to stay
updated on trends in their students’ fields.

o Practical Application: Educators can participate in mock professional scenarios themselves, such as presenting technical
information or engaging in intercultural communication role-plays, to better understand workplace demands.

3. For Institutional Policy
Institutions play a critical role in facilitating the implementation of the refined framework. Key policies include:

¢ Investment in Resources: Assign funding for modern tools such as virtual labs, interactive learning software, and
multimedia materials tailored to specific industries.

e Building Industry Partnerships: Establish partnerships with companies and organizations to provide internships,
mentorships, and access to authentic workplace materials. For instance, an institution might partner with an automotive
manufacturer to design ESP modules on troubleshooting and technical documentation.

o Standardizing ESP Practices: Institutions are encouraged to develop standardized guidelines for ESP courses that include
benchmarks for linguistic, technical, and soft skill to ensure quality and consistency across programs.
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o Diversity and Inclusion Policies: Diversity and Inclusion policies should promote equitable access to ESP programs,
particularly for underrepresented groups or those transitioning into new careers in industries like healthcare or
technology.

4. For Broader Educational Impact
The introduction of this framework brings great benefits on an individual and societal level:

o Global Competitiveness: 21st-century skills and specific language used in industry are essential tools in preparation for
competition in world labour markets. For instance, an IT graduate with a background in collaborative tools-and
technical English-will excel in a global tech role.

o Interdisciplinary Preparedness: A curriculum inclusive of collaboration and flexible thinking to enable students to flow
across sectors and work well as part of interdisciplinary teams.

o Better employability: Programs that cater to market needs will produce graduates who can better satisfy employer
expectations, making education outcome-driven and narrowing the skill gap.

o Collaborative Economy: Qualitative professionals contribute to societal improvement through communication and
intercultural skills, including but not limited to innovation, development of cross-border collaborations, and ultimately
overall economic growth.

5. For Research and Development
The framework also makes room for further research

e Measuring Effectiveness: Research can investigate how the interplay between 21st-century skills and interdisciplinary
collaboration affects outcomes for learners.

e Adapting to Emerging Fields: Future studies can explore the potential of developing ESP modules for emerging fields,
like advanced technology in the areas of space exploration and green technology.

o Evaluating Digital Tools: The effectiveness of tools such as virtual simulations, artificial intelligence-powered language
learning applications, and digital collaboration systems in English for Specific Purposes (ESP) instruction can be
evaluated leading to improvement and effective thrust of such tools in classrooms.

VII. CONCLUSION AND FINAL REMARKS
Conclusion

English for Specific Purposes (ESP) has been transforming the landscape of language education, providing post-secondary
students the acquisition of the requisite linguistic and vocational competencies that can prepare them for professional
success in focused disciplines including business, scientific, and vocational lighting. This study has provided a critical
evaluation of key ESP models like Hutchinson and Waters’ Learning-centred Approach, Dudley-Evans and St John's ESP
Principles and Strevens' Characteristics of ESP, demonstrating their merits and weaknesses. Although these frameworks
provide a foundation for ESP, clear gaps exist in several areas, including the relevance of the core sectors identified to the
rise of new industries, the focus on 21st-century skills and interdisciplinary/cross-discipline approaches.

To overcome these limitations, this article proposes an updated ESP framework with flexibility in mind for post-secondary
TEFL settings. Analysis, which should be broader, focus on digital literacy / soft skills, focus on modularity,
interdisciplinary focus, further focus on authentic / evolving materials have all been stressed in the framework. This
framework builds the bridge between theory and practice, with an emphasis on preparing postsecondary learners not only
linguistically, but also in a way that allows them to burgeon in dynamic, globalized, and diversified professional
environments.

Final Remarks

As the world of global academia and professionalism experiences rapid changes, the need for custom-designed English
instruction will rise significantly. This will explain the reasons for the worth of this research in establishing a future-
oriented and theoretical framework for ESP in post-secondary TEFL, coping with developing industries, incorporating
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modern competencies, and filling the gap between industry and the academic. This allows us to focus our future learners
on an independent method to learn; one that will help build competent English as a second language individuals that are not
just functional linguists but are highly skilled in adapting to the demands of an interconnected, global economy.
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